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Welcome and Introductions

Topic of the Day 

• Global Learning Colloquium on General Education: 

Integrating Assessment Strategies across the Disciplines

Introductions-who we are

• Craig Shealy

• Ashley Finley

• David Blair

• C. “Griff” Griffin

• Ryan Guffey

• Kristin Wobbe



Introduction—who you are

•Department chairs, Faculty, Directors of International Programs, 
Study Abroad professionals, Grad students

•Institutions
•4 year public, 4 year private, 3 year public (London)
•1300-30,000 students

•Expectations
•Best practices, Integration of global learning in curriculum, 
Definition of global learning, faculty and staff buy-in

•Challenges
•Stagnation of program, changing culture, administrator buy-
in, curricular restrictions, cross disciplinary collaboration



• Situating GE Programming on Campus

• Models of GE Curricula and Global Learning

➢Definitions/Levels/Locations of Learning

• Guiding Principles of Assessment

• Assessing Global Learning

• Global Learning Goals on Campus

➢Best practices and pitfalls/Success design/Details/Definition 

• Strategizing Campus Next Steps

➢Faculty/Staff/Mindfulness/Getting Started 

• Beyond campus

Agenda



• Questions 
• What is “Global Learning”?

• How can General Education Curricula be designed to maximize 

Global Learning?

• How do you know how effective these experiences are?

• How do you recruit others to “your cause”?

• Follow up

• Participant responsibility on campus

• Plans to share information and how?

• NAFSA Follow-up

Key Issues



Ashley Finley, PhD 
Associate Vice President of Academic Affairs and 
Dean of the Dominican Experience
Dominican University of California

Introduction to: Models of General 
Education Curricula Built Around 
Global Learning







• What is your definition of Global Learning?
Who created it?
Different levels?

• What are your student learning outcomes about 
global learning?

• What is the driving force behind Global Learning?
Accreditation?
Mission Statement?
Strategic Plan?

• Where does Global Learning happen on campus?
Formally?
Informally?

Models of General Education Curricula 
Built Around Global Learning 





Assessing Global Learning:

Principles and Practices 

from the Forum BEVI Project

NAFSA  Faculty Conversation

October 28, 2015

____________________________________________________

Craig N. Shealy, Ph.D. 

Professor of Graduate Psychology, James Madison University

Executive Director, International Beliefs and Values Institute

craigshealy@gmail.com



The Forum BEVI Project was a six-year collaboration between the Forum on 

Education Abroad (www.forumea.org) and the International Beliefs and Values Institute 

(www.ibavi.org). 

The Forum-IBAVI Working Group was charged with:

1.  identifying and investigating assessment processes and outcomes of 

international, multicultural, and transformative learning;  

2. providing guidance regarding how the BEVI may best be used; and, 

3. specifying best practices for usage of the BEVI’s report system. 

Findings, applications, and recommendation have been presented in 

multiple forums and is published in Making Sense of Beliefs 

and Values, a book from Springer Publishing 

(www.springerpub.com/making-sense-of-beliefs-and-values.html). 

Related scholarship continues through a wide range of projects / 

activities in the U.S. and internationally, including a multi-year 

research-to-practice summit series – Cultivating the Globally 

Sustainable Self – hosted by James Madison University 

(www.jmu.edu/summitseries). 

The Forum BEVI Project



ttt

http://www.forumea.org/research-bevi-project



http://www.frontiersjournal.com/documents/WANDSCHNEIDERetal-FrontiersXXV-Spring2015.pdf



http://www.frontiersjournal.com/documents/WANDSCHNEIDERetal-FrontiersXXV-Spring2015.pdf



Principle 1

You can’t know where to go 

if you don’t know where you are.  

• There is no way to improve “student learning outcomes” if you don’t 

assess such outcomes.  That is, you can’t know if your students are 

“improving” if you don’t gather data regarding where they “start” and 

where they “end.”  

• But, neither is it as simple as that…  

Assessing Global Learning:

Principles from the Forum BEVI Project



Principle 2

Define your terms. 

• What do we mean by phrases such as “international learning,” 

“intercultural development,” “global citizenship,” or “student success”?   

• These are constructs, any one of which may be defined as “a concept 

or a mental representation of shared attributes or characteristics, and it 

is assumed to exist because it gives rise to observable or measurable 

phenomena” (Hubley & Zumbo, 2013, p. 3). 

Assessing Global Learning:

Principles from the Forum BEVI Project



Principle 3

Assess complex constructs 

in an ecologically valid manner.  

• Institutions and organizations may differ wildly not only in their 

definitions of such constructs, but may – and do – go about measuring 

them in radically different ways, and with methods that may or may not 

meet minimal standards of assessment best practice.  

• So, even if measurement occurs, the data that are gathered regarding 

the effectiveness of a particular learning intervention (e.g., a course, a 

program of study, an international learning experience, institutional 

learning goals) may be uninterpretable, or worse yet, uninterpretable 

but interpreted nonetheless.  

Assessing Global Learning:

Principles from the Forum BEVI Project



Principle 4

Good assessment practice 

is good assessment research. 

• To understand whether, how, for whom, and under what circumstances 

“improvement” is occurring, we must assess longitudinally (i.e., over time 

and on more than one occasion) the complex and interacting mediators 

and moderators of such change (e.g., life history, affective capacity, 

attributional tendencies, self / other awareness, and the like).  

• If we do not assess in this manner, there is no way to determine if the 

“student learning outcomes” we observe are due to our learning 

interventions, the attributes and experiences our students bring to the 

learning process, or more likely, interactions between these different levels 

of analysis (e.g., see the “7Ds”).    

Assessing Global Learning:

Principles from the Forum BEVI Project



Principle 5

Good assessment practice 

should be meaningful, relevant, and fascinating. 

• Assessment often has a “bad name” for many reasons:
• lacks necessary and sufficient reliability and validity

• implemented in a de-contextualized, culturally-insensitive, or oversimplified manner 

• artificially reduces human complexity

• too face valid or unidimensional to capture and illuminate interacting phenomena

• theoretically underdeveloped, which impedes operationalization, measurement, 

analysis, and interpretation 

• not translated into understandable terms for non-assessment experts

• too far removed from whatever processes or outcomes it is designed to assess

• insufficiently attendant to real world implications and applications 

• It is possible – indeed necessary – to assess complex phenomena such as 

“global learning” in ways that are meaningful, relevant, and fascinating.

Assessing Global Learning:

Principles from the Forum BEVI Project



Practice 1 Convene your assessment team and review models and 

methods for developing an assessment plan (e.g., the above 15 

implications, “7Ds,” and 5 principles may be helpful).

Practice 2 Determine your focus and derive consensus (e.g., which 

learning experiences / levels of analysis). 

Practice 3 Review learning outcomes that are relevant and measurable 

(e.g., external and internal to your institution).

Practice 4 Select demonstrably valid and reliable measures that 

theoretically link to these outcomes (e.g., ideally mixed 

methods, including quantitative and qualitative).   

Practice 5 Ensure long-term commitment to your plan (e.g., via 

longitudinal assessment, ongoing review / analysis, 

institutional buy-in, and modification as needed over time). 

Assessing Global Learning:

Best Practices from the Forum BEVI Project



For more information…



Getting Organized: 

Mapping a Vision for Global Learning 
in General Education

Ashley Finley, Ph.D

Associate Vice President & Dean of the Dominican Experience, 

Dominican University of California

National Evaluator, Bringing Theory to Practice

NAFSA Annual Conference

June 3, 2016



Outcome

s

AssessmentCurriculum

The problem with institutional assessment…
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Moving from Goals to Expected Outcomes
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Would 
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to see
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see

The need for collaboration necessarily increases as you move toward 

LOVE – ability to affect outcomes requires greater resources and 

input

Long-TermIntermediateShort-Term



Connecting the Threads of Global 
Learning with Gen Ed

• Given your current general education program:
• What would you love to see in terms of global 
learning?
• What would you like to see?
• What do you expect to see?

• Who do you need to involve to move from 
“expected” outcomes to the outcomes you 
would like and love to see?
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Expected 

Changes: 

short, 

inter-

mediate

Products 

needed to 

assess 

outcomes

Actions needed to produce outputs:
Resources needed to start or keep 

going:

OUTCOMESOUTPUTSACTIVITIESINPUTS Impact 

Goals

Long-term 

vision for 

change

• Global Learning

• Intercultural competence

• Openness to diversity

• Civic mindedness

• Critical Thinking

• Integrative Learning

• Problem-solving

Enable students 

to become global 

leaders and 

engaged citizens

•Crit. reflection

•Community action plan

•Public service 

announcement

•Reflection on event 

development

•Oral presentation

•Group presentation

•Website, Blog/wiki dev.

•Video diary

•Service-learn., comm. 

engage.

•Campus engagement

•Intergroup dialogue

•Research, critical analysis

•Tasks focused on: 

discovery, synthesis, 

application, prob.-solving, 

communication

•Tasks focused on big 

questions

•Engagement w/ difference

• Study abroad and 

internatl. programs 

•SL, comm-based programs

• LLCs 

•Internships

•Res life staff

•Stud. Affairs staff

•Multicultural/ diversity 

center

•Student grps

•Advising

•Alum Rel

•Career Services

•Inst. Res.



Working with Logic Models

• What are the outcomes of your current general education 
program (or institutional outcomes)?

• What are students expected to do to demonstrate global or civic 
capacities? What about other skills? 

• What activities are students expected to engage in that encourage 
them to apply specific global learning skills? What about other 
outcomes or skills?

• What departments/programs/campus centers contribute to these 
activities? Who is involved?



Institutional

• Current assess.

• Inst. Research

• Student Affairs

• Study abroad

• Teaching 

Center

Faculty & Staff

• No. of faculty & 

staff involved

• Faculty & staff 

dev. resources

Student

• Program 

resources

• Inputs from 

student affairs?

•Curricular 

inputs?

Mapping Outcomes Beyond the Student 

Level

Institutional

• Assessment 

workshops

• Communication 

strategies to 

promote global 

learning

INPUTS ACTIVITIES OUTPUTS

Faculty & Staff

•Faculty & staff 

orientation

• Faculty & staff 

development 

workshops

Student

• Reflection papers

• Summary pts from 

group discussion 

among mentors 

• Collaborative 

work?
Faculty & Staff

• # of courses/progs

w/ best practices

• global learning 

modules integrated 

into course material

• Faculty/staff dev. 

hrs

Institutional

• increase in 

courses focused on 

global learning

• Posters/banners 

on global learning

• recognition event

Student

•Reflection  

•Group projects

• Activities in co-curr

Student

• Global learning

• Civic engagement

• Critical thinking

Faculty & Staff

• Innovation in teaching practices

• Understanding of global learning

• Bldg. Communities of Practice

Institutional

•Disaggregated outcomes across 

student populations

• Retention

• Campus awareness

OUTCOMES



Questions?

Comments?



Additional Resources
•Me: ashley.finley@dominican.edu

•Logic Models: http://www.wkkf.org/resource-
directory/resource/2006/02/wk-kellogg-foundation-logic-model-
development-guide

• AAC&U VALUE Rubrics: http://www.aacu.org/value/index.cfm

• VALUE Case Studies: https://www.aacu.org/value/casestudies

• Additional Campus Examples: 
http://www.aacu.org/peerreview/pr-fa11wi12/



○ David Blair
■ Definitions and Rubrics (SEU)
■ Data Collection
■ Best Practices and Pitfalls

○ C. “Griff” Griffin
■ Designing for Success

○ Ryan Guffey
■ Who is Handling the Details?

○ Kristin Wobbe
■ Definition in line with Campus and Goals

Global Learning Goals on Campus



C. “Griff” Griffin, Ph.D.

Director - General Education Program

Professor - Natural Resources Management

Grand Valley State University University

Designing for Success



● Change is slow and nonlinear but it helps get buy in
■ Get General Education faculty (governance committee) involved early 
■ Form follows function or function follows form...

Designing for Success



● Develop common language to describe Global Learning
○ Does the college/university have language?
○ Let people edit current ones (campus, AAC&U, NAFSA) rather than start from scratch 
○ “Don’t let the perfect be the enemy of the good” 

Designing for Success



● Develop student learning outcomes with accompanying rubrics that describe levels of proficiency
■ You may need separate rubrics for skills, knowledge, and values/attitudes
■ No more than 4 student learning outcomes on a rubric
■ Use a 4 point rubric (5=grades which is bad)

Designing for Success



Don’t bite off more than you can chew: 
Grand Designs and Interest Stagnation



Great Problems Seminars - team taught courses focused 
on global problems

Complete course by proposing, in teams, a solution to a 
‘local’ instance of the global problem
Public presentation and written report
Extensive Assessment demonstrates that students have
increased global awareness among other outcomes

Global learning via projects in the 1st year



• Program is nine years old
• Started with 90 students and four faculty  
• Currently enroll about ⅓ our first year students (~300-350) with 14 faculty from 6 departments
• Overcame much resistance from faculty and students

Global learning via projects in the 1st year



• Best Practices and Pitfalls - David Blair

• Designing for Success - C. Griff Griffin

• Who is Handling the Details? - Ryan Guffey 

• Global Learning Within Your Community - Kristin Wobbe

Global Learning Goals on Campus
Second Collaborative Opportunity (Concurrent Small Group Discussions)





• David Blair
Involving/pairing both faculty and staff

• C. “Griff” Griffin
Faculty are key

• Ryan Guffey
Never forget the bad

• Kristin Wobbe 
Where do/did you start?

Stategizing Next Steps on Campus
Final Collaborative Opportunity (Concurrent Small Group Discussions)



• Create allies
Network of those attending today

• Survey
Connection to next annual colloquium

• Project IMPACT
 Multi-year, multi-institutional study to understand and assess 

Learning, growth, and development
 Implications for actions, policies, and practices
 Locally and Globally

• Other suggestions?

Next steps beyond campus


